Introduction
Teacher candidates who will soon be responsible for educating future generations should possess certain characteristics. Especially the following characteristics should be taken into consideration: pre-school and primary teacher candidates should be role models for younger students; psychological counseling and guidance teacher candidates should guide students in terms of choice of profession and provide counseling in case of problems; and special education teacher candidates should be fully equipped with the skills to handle students with special needs and characteristics.
It is important for teacher candidates to be sensitive and understanding to themselves and to the people in their surroundings. It is essential for them to have self-compassion. Self-compassion provides individuals with the skills needed to establish good relationships with themselves, develop empathy, be sympathetic and sensitive, and be tolerant of problems (Gilbert & Procter, 2006) . Self-compassion also encourages individuals to feel satisfied with themselves in case of difficulties and when they feel inadequate (Neff & Beretvas, 2012) , and it is one of the ways to cope with negative life experiences (Allen & Leary, 2010) . Moreover, self-compassion facilitates flexibility in individuals' behaviors (Germer & Neff, 2013) , and refers to the self-acceptance of the individuals and their ability to be able to make compassionate evaluations of themselves (Werner et al., 2012) . Aside from this, some researchers found a negative relationship between self-compassion and depression, the fear of failure, and anxiety (Neff, Hsieh, & Dejitterat, 2005; Ying, 2009; Raes, 2010) . It was also revealed that high levels of self-compassion help individuals to be psychologically healthy (Neff, 2009; Van Dam, Sheppard, Forsyth & Earleywine, 2011) .
Several factors in life might cause individuals to feel good-bad, sufficientinsufficient, happy-sad or anxious. Especially during the period of transition to the a profession, which is one of the most important transition periods in life, it is natural for teacher candidates to feel anxious. As stated by Cüceloğlu (1991) , the most significant source of anxiety is a lack of knowledge about what will happen in the future. Some precautions related to the teacher candidates' appointments and placements can be taken to reduce their initial anxiety and to make them feel more secure. However, these precautions are considered to serve little purpose in the long run. Additionally, not only the challenges arising from their work experiences but also the difficulties resulting from the responsibilities of adulthood come into play in this transition period to professional life. Considering all these factors, it is essential for individuals to protect themselves and to learn how to calm down in challenging circumstances.
In addition to having self-compassion, which leads individuals to establish good relationships both with themselves and with the people in their surroundings, teacher candidates must have humor. By means of humor, individuals can be flexible, tolerant, and accepting by discovering the amusing sides of events. Humor also paves the way for the development of interpersonal relationships and a decrease in the number of conflicts (Semrud-Clikeman & Glass, 2010), the expression of emotions through positive thinking (Smith, Harrington, & Neck, 2000) , and the emergence of a positive and optimistic approach (Chinery, 2007) . Sense of humor has many adaptive functions (Dowling & Fain, 1999; Martin, 2002; Mireault et al.,, 2012) and is important in terms of the individuals' interpersonal relationships (Zeigler-Hill, Besser, & Jett, 2013) . Some studies reported that as teacher candidates use more selfenhancing and affiliate humor styles, their approaches to problem solving become more positive (Traş, Arslan, & Mentiş-Taş, 2011) , and they grow more self-confident in overcoming problems (Sarı & Aslan, 2005) . Furthermore, it was emphasized that students with high senses of humor are more optimistic (Durmuş & Tezer, 2001) . In another study, it was revealed that students using self-enhancing and affiliate humor styles have lower levels of anxiety (Bilge & Saltuk, 2007) .
From the findings of the reviewed studies, it is clear that individuals have more positive approaches when they use humor, and they feel better when they have higher levels of self-compassion. Thus, it is likely that there is a positive relationship between humor and self-compassion, and they have both been proven to reduce individuals' anxiety levels. It can be maintained that teacher candidates' sense of humor will encourage them to feel satisfied both during their daily lives and in educational processes. It is also likely that satisfied teachers will exhibit more positive attitudes towards their students and deal with problems calmly and appropriately. Although no study exploring the relationship among these variables has been encountered in the reviewed literature, it is thought that teacher candidates' self-compassion and anxiety levels while establishing relationships with themselves and with their students might be related to their humor styles. Thus, this study aims to investigate the relationship of teacher candidates' humor styles, which are important to satisfaction and healthy interpersonal relationships, with anxiety and self-compassion levels.
Method

Research Design
Multiple regression was applied in this study to explore the relationship of teacher candidates' humor styles with their anxiety and self-compassion levels. Multiple regression analysis is used to predict the dependent variable based on two or more predictors (independent variables) that are related to the dependent variable (Büyüköztürk, 2005) .
Research Sample
The sample of the study is comprised of a total of 1008 students studying in the departments of early childhood education (N=295), primary school teaching (N=208), psychological counseling and guidance (301), and special education (204) in the Atatürk Education Faculty at Marmara University. Out of 1008 participants, 824 were female while the remaining 184 were male. Also, 230 of the participants were in the first year while 300 of them were in the fourth year in their departments.
Research Instrument and Procedure
Self-compassion Scale: The scale developed by Neff (2003) assesses the characteristics related to the sub-dimensions of self-compassion, and it is a selfassessment instrument based on individuals' information about themselves. Containing 26 items in the form of five-point Likert scale, it includes six subdimensions making up the concept of self-compassion by means of the confirmatory factor analysis. These sub-dimensions are as follows: self-kindness against selfjudgment, common humanity against isolation, and mindfulness against overidentification. The adaptation of the scale into Turkish and the reliability as well as the validity of the scale was carried out by Akın, Akın and Abacı (2007) who collected data from 633 students at the Education Faculty of Sakarya University. The confirmatory factor analysis in the study revealed that the scale was compatible with the original form (x2=779.01, sd=264, p=0.00, RMSEA=.056, NFI=.95, CFI=.97, IFI=.97, RFI=.94, GFI=.91 and SRMR=.059). The internal consistency coefficients of the scale were found to be between .72 and .80, and the test-retest reliability coefficients were between .56 and .69. Also, the corrected item-total correlations of the scale were between .48 and .71, and it was revealed that all the differences between the 27% of the mean scores of the high-low groups were significant (Akın, Akın & Abacı, 2007) .
Humor Styles Questionnaire (Scale):
Developed by Martin, Puhlik-Doris, Larsen, Gray and Weir (2003), the scale aims to assess four different dimensions through 32 seven-likert-type items pertaining to the individual differences in the use of humor styles. The scale was adapted into Turkish by Yerlikaya (2003) whose participants were 1363 students attending Çukurova University. The piloting of the scale was done with a sample of 530 students while the construct validity of the scale was tested with a sample of 495 students. The criterion-related validity studies were done by means of the involvement of two different sample groups including 137 and 138 students, and the test-retest reliability studies were conducted in a fifteen-day interval with the participation of a sample of 63 students. The findings of the study revealed that the scale was comprised of four factors as determined in its original form, and each factor was found to be equivalent to four sub-scales that included eight items. The percentage variance explanation of the obtained four factors is 36.88%. Core values of the factors are respectively as follows: Self-enhancing humor: 5.22, Affiliate Humor: 2.97, Aggressive Humor: 1.90, and Self-defeating Humor: 1.70. The variance description percentages are respectively as follows: 16.34, 9.28, 5.97, and 5.30 . The Cronbach alpha internal consistency coefficients of the sub-scales were found to be between .67 and .78, and the test-retest correlation coefficients were found to be between .83 and .88 (Yerlikaya, 2003) .
State and Trait Anxiety Scale:
The scale including 40 items was developed by Spielberger (1979) and the reliability and the validity study of the scale in Turkish was carried out by Öner and Le Compte. While the State Anxiety Scale asks individuals to describe how they feel at a certain times and under certain conditions, the Trait Anxiety Scale requires individuals to describe how they feel in general. Each of these scales is comprised of 20 items. The Alpha reliability coefficient of the State and Trait Anxiety Inventory in different applications was between 0.83 and 0.87 for the State Anxiety Scale and for the Trait Anxiety Scale, the coefficient was between 0.94 and 0.96. The test-retest reliability coefficient was found to be between 0.71 and 0.86 for the State Anxiety Scale while the coefficient for the State Anxiety Scale was between 0.26 and 0.68 (Öner & Compte, 1998) . Table 1 . The analysis of the multiple regression results between the sub-dimension scores of Self-Compassion scale and Humor style scale indicates that the score in the subdimension of affiliate humor (R=,270; R 2 =,073; p<,01), the aggressive humor score (R=,206; R 2 =,043; p<,01), and the self-defeating score (R=,233; R 2 =,054; p<,01) had a relationship at a low level. T-values were calculated to explore the significance of the regression coefficients, and indicate that self-kindness, common humanity, isolation, and over-identification sub-dimensions had significant positive correlations with self-enhancing humor; self-kindness, self-judgment, mindfulness, and overidentification sub-dimensions had significant predictiveness for aggressive humor; self-judgment and common humanity sub-dimensions have significant predictiveness for self-defeating humor. Other sub-dimensions had no significant influence on the dependent variable. The state and trait anxiety sub-dimensions of the anxiety scale have low-level correlations with the affiliate humor sub-dimension of Humor Style Scale (R=,304; R 2 =,092; p<,01) aggressive humor sub-dimension (R=,129; R 2 =,017; p<,01), and selfdefeating humor scores (R=,134; R 2 =,018; p<,01). The t-values intended to explore the significance of the regression coefficients indicate that both state and trait anxiety sub-dimensions have significant predictiveness for all the dimensions of Humor Style Scale. Table 3 demonstrates that the difference in the mean scores of the groups in the selfjudgment sub-dimension is significant in favor of the male participants (t=3,124; p<,01) while the differences in the other sub-dimensions and the total score are not significant (p>,05). The difference in the mean scores of the groups' affiliate humor sub-dimension is significantly in favor of female candidates (t=3,463; p<,01) while the differences in the mean scores of the groups' aggressive humor sub-dimension (t=-4,892; p<,001) and self-defeating humor sub-dimension (t=-2,463958 p<,01) are significantly in favor of male candidates. The differences in the self-enhancing humor are not significant (p>,05). The difference in the groups' mean scores of the trait anxiety sub-dimension is in favor of female students (t=2,609; p<,01) while the differences in the state anxiety sub-dimension are not significant (p>,05) . Table 4 .
Results
Results of the Multiple Regression Analysis Applied to Predict Sub-dimension Scores of Humor Styles Scale through Sub-dimension Scores of Self-compassion Scale
Results of Independent Group t Test Applied to Identify whether Sub-dimension Scores of the Self-compassion, Humor, and Anxiety Scales Differ Depending on the Grade Variable
Score Groups Test
Self-kindness
Grade 1 Table 4 reveals that the differences in groups' self-compassion scores are not significant (p>,05). The differences in the mean scores of affiliate humor (t=2,325; p<,05) and self-enhancing humor sub-dimensions of Humor Style Scale (t=2,625 p<,01) are significant in favor of first year students while the differences in the mean scores of state anxiety sub-dimensions are significant in favor of fourth years (t=-3,163; p<,01) . On the other hand, the differences in the trait anxiety sub-dimension are not significant (p>,05).
Discussion
The results summarized above indicate that self-compassion can affect humor styles. It would also be fair to state that individuals with positive humor styles evaluate and judge themselves and prefer positive humor styles by feeling precious and by being aware of the importance of sharing. On one hand, humor can be used as a means of individuals' self-acceptance and the development of their relationships with others, but on the other hand it can be used as a way of harming (e.g. humiliating) themselves or the people around them (Martin, Puhlik-Doris, Larsen, Gray, & Weir, 2003) . Furthermore, humor has an important place in interpersonal relationships, and differences in personalities influence individuals' styles of using humor (Schermer et al. 2013) . A harmful use of humor might affect individuals' relationships with the people in their surroundings and may jeopardize these relationships. However, as individuals become more self-compassionate, they can evaluate themselves better and strive not to insult others. These individuals can be aware of the importance of relationships with others and can establish satisfactory relationships.
Teachers' attention to themselves and to other people is especially vital for the students they will teach and for the families they will guide. Because they are the basis of sensitivity to others, self-compassion helps teachers not only establish relationships with themselves and with others, but also maintain these relationships (Neff & Beretvas, 2012) . In addition, self-compassion facilitates individuals' flexibility in their behaviors by moderating their reactions against negative events (Germer & Neff, 2013) . Thus, self-compassionate individuals can behave more tolerantly and become more understanding. It is reasonable to maintain that such positive behaviors and their characteristics pave the way for the effective use of humor. In other words, the higher one's self-compassion level is, the more frequent the use of positive humor is, and the more satisfying relationships are established.
In this study, the relationships of the state and trait sub-dimensions of anxiety scale with the affiliate, aggressive, and self-defeating humor dimensions of the humor scale were at a low level. Taking the t values related to the significance of the regression coefficients into consideration, both state and trait anxiety sub-dimensions have significant predictiveness for all the sub-dimensions of the humor styles scale. In other words, there is interaction between teacher candidates' humor styles and their state of anxiety. It is natural for teacher candidates to feel anxious about their future. In a study focusing on the job-related anxieties of the teacher candidates, the authors concluded that teachers' anxieties were mostly related to their professional lives (Çubukçu & Dönmez, 2011) . Other researchers indicated that humor is expected to reduce the effects of negative experiences, especially in the case of feelings such as anxiety, tension, stress, and depression (Berk, 2001) . Besides this, it was reported that students with healthy humor styles use coping strategies more frequently and are likely to be more optimistic (Durmuş & Tezer, 2001) . Another study yielded the finding that there is a relationship between university students' aggressive as well as self-defeating humor styles and their anxieties; additionally, it was found that while students with self-enhancing and affiliate humor styles have lower anxiety scores, students with aggressive and self-defeating humor styles have higher anxiety scores (Bilge & Saltuk, 2007) . Similarly, from research findings, it can be realized that the negative relationships between anxiety and positive humor styles are also true for teacher candidates. This finding implies that teacher candidates can reduce their anxieties somewhat by using positive humor.
Considering the gender variable, the difference in the mean scores of the groups' self-judgment sub-dimension was significant in favor of male participants while the differences in the sub-dimension and their total scores were not significant. Similarly, some research studies yielded the finding that self-compassion scores do not differ depending on the gender variable (Neff, Rude, & Kirkpatrick, 2007; İskender, 2009; Soyer, 2010; Nazik & Aslan, 2011; İkiz & Totan, 2012) . Still, some other studies revealed that female participants were less self-compassionate than male participants (Raes, 2010; Kirkpatrick, 2005; Neff, Hsieh, & Dejitterat, 2005; Neff, 2003a; Neff & Vonk, 2009 ). In the present study, the difference in the groups' mean scores of the affiliate humor sub-dimension was in favor of female participants, and the difference in the aggressive humor and self-defeating humor mean scores was in favor of male ones. On the other hand, the differences in the self-enhancing humor sub-dimension were not significant. These results corroborate with other research findings, indicating that the mean scores of male participants' aggressive and selfdefeating humor styles are higher than the mean scores of the female participants (Yerlikaya, 2007; Traş, Arslan & Mentiş-Taş, 2011) .
Another finding of the present study is that while the difference in the groups' mean scores of trait anxiety sub-dimension was in favor of female participants, the differences in the state anxiety sub-dimension were not significant. There have been similar studies in the relevant literature that indicate the anxiety levels of female students are higher (Taşğın, 2006; Akgün, Gönen, & Aydın, 2007; Tümerdem, 2007) , and that the anxiety does not differ significantly depending on the gender variable (Dogan & Coban, 2009; Tekneci, 2010) . The difference in mean scores of the affiliate and self-enhancing humor sub-dimensions of the Humor Style scale was found to be in favor of the first years. On the other hand, while the difference in the mean scores of the state anxiety sub-dimension were found to be significant in favor of the fourth years, the differences in the trait anxiety sub-dimension were not found to be significant. Dereli, Angın, and Karakuş (2012) as well as Tekneci (2010) also revealed that anxiety does not differ depending on grade level. These results indicate that as teacher, candidates' grades increase and as they approach the period of transition to the profession, their state anxiety increases and they start using humor styles less frequently. Especially awareness of the fact that they will have more responsibilities when they start working after graduation might cause teacher candidates' state anxiety increase. This worrisome situation might make teacher candidates less inclined to have fun and more inclined to feel anxious.
For further studies, the researchers would like to point out that there is a need for experimental studies aiming to boost teacher candidates' self-compassion by developing programs indented to reduce their anxiety levels. They also suggest that if some aspects of such programs are found to be positive in such studies, they should be incorporated into the optional courses or practice-based applications in education faculties' programs. Moreover, practical activities intended to develop teacher candidates' humor styles should be designed so that teacher candidates are encouraged to pursue their profession more enjoyably and to overcome problems they are likely to encounter in life.
